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INTRODUCTION

The Global Economic Recession and Swine Flu aretieenoeminders that the increasing global integratof
economy and the free flow of ideas and peoplewrertg the world into a global village. “The chailtge is preparing
our students as global citizens who can live togrefieacefully and work prosperously across multquitures.”
Professor Yong Zhao, 2007.

Sturt Street Community School, a unique Birth tarye site, proudly located in the south west confekdelaide’s
Central Business District (CBD) is nestled withirvilage of heritage houses, businesses, artistskshops and
support agencies for the homeless. The eclectioeaif the surrounding community with its immediatsnection
to the busy CBD provides unlimited opportunities &@cessing facilities, resources and for utilizingal expertise
and skills to engage our children in authenticrigay. In 2009 we have indeed capitalised on theseurces and we
take great pleasure in presenting the Annual Report

Pat Cardone Nadine Lambert Anne-Marie Shin Kate Kenny
Principal Chairperson Early YeBirector OSHC Director

COMMUNITY CELEBRATION

The Big Bazaar in November was a vibrant commuecetgbration of the official opening of the refutiesl O’Brien
Street warehouse. The German, Greek and Chinesguage students who use Sturt Street Community $choo
facilities on weekends, all presented plays, dahaekwondo and cultural songs. They joined with $cinool Choir

to entertain the crowds throughout the day. Mimidesme Lomax-Smith and Mr Theo Maras, nationaligess of the
Greek Orthodox Community of SA, unveiled the plaqiide purchase of the warehouse and its subsequent
redevelopment was a strategic step towards prayiflexible community facilities and services. Wewnbave a
welcoming library resource centre with an interativhiteboard and wireless technology for laptompuoters. Bi-
fold doors allow separation from the carpeted pta the vinyl area which is used for our visudsgrogram, dance
and drama lessons. Students reap produce fromeshramd vegetable patch and use the new kitchecofiking. It

has been extensively used during elective progmdshands on Greek lessons about food. This amladsa base
for the Out of School Hours Care Program which igtal component of our school. The upstairs lgu@lvides a
spacious planning and meeting area for Early Legr@entre and Out of School Hours Care staff.

Another strategic intent was the establishmentrobffice and reception area for Child and Familyvies. Each
Tuesday morning nurse Trenna Moore facilitatesieasgor first time mothers. The program runs fowéeks and to
date 8 programs have been held. As many of theer®tiave transferred from interstate or oversesshhve found
the support network valuable and some continuedetrat other venues. Individual appointments for @arent with

a young child are held during Tuesday afternoons.

We will soon be analysing the results of the AustraEarly Development Index (AEDI), a questioneasompleted
for every Reception child by their teacher. Thigimation can be used to determine what other sesvinay be
provided for families in the CBD and our school ¢oomity. There is wider community involvement at site: Staff

are committed to mentoring and developing the skifl trainees. St Mary’s students visited our aiepart of their
learning about Child Development.

Their visits were focussed around aspects of aelklopment such as children’s play, nutrition aaféty. Students
had the opportunity to take part in the program aisd to observe our staff and examine our policies



We hosted practicums for student teachers from UniSé students studying their Masters of Teachingliatérs
University, a community practicum by students frohe Speech Pathology course at Flinders Universitgt
practicums for students in the Occupational Theramyrse who offered experiences to support childréne and
gross motor development in the Preschool Room.eBtisdundertaking research in Occupational Therapyeged
parents and developed a resource to help parengsvaee of how they could help children’'s motor depeent
through offering “Tummy time to” infants to builteir trunk control.

THE ARTS

Lorenzo Malaguzzi, founder of Reggio Emilia Schaoldtaly speaks of The Hundred Languages of Caildit is
“the recognition that the human species has the prizitdgexpressing itself through plurality of langaagthat every
language has the right to be fully developed a@ad ¢lach child is the constructor and co-authohe$e¢ languages.”
At Sturt Street Community School we have delibdyaiavested in ongoing partnerships with Patch Tieea
Company, Kismet Drama, Aboriginal artist Pilawikstrumental piano and guitar teachers Jan McAskitl David
Oliver, and local artists Robyn Henwood, Helen Laand Kathleen Patitisas to provide ongoing opputites for
children to explore their 100 languages. During ykar other experts were invited to share techsiquecartoon
drawing and photography.

The Art Exhibition launched at the O'Brien Stregbebing showed children’s experiences with stik ldrawing,
collage, origami and silk painting. We intend thehibition to become part of the school’s culturel drave already
booked the South West Community Centre in Octodethie event.

This year the Choir expanded to include both aaluand Senior Choir. We are fortunate to have tatkrstaff
members Judy Crisp and Miriam Jacob to lead thmaining each week. A highlight was when the Se@boir
performed at the Ridleyton Home for the Aged. Iswary moving watching the responses to the singmg how
gently and respectfully the children interactedwtite elderly as we walked around the rooms.

When students are involved in decision making thearning outcomes are far more successful. Inoresp to a
request from SRC we invited a dance teacher toldeseveral energetic, creative routines with secli@asses. They
enjoyed the program so much that we have booketsteps Company for all classes next year.

A drama group facilitated by Kismet Drama was d#ghbd to help school children develop self conifick reduce
anxiety and have fun acting out scenarios. Kisrset worked with the Friday Play Group parents aadyH earning
Centre children to develop skills in movement. Ehg@sograms were an outstanding success and wedititen
continue the groups next year.

Written reports are only one way of documentinglstu achievement. The performing Arts Showcaseaoeinber
was a new event to demonstrate student learninggdpercussion music lessons, choir, drama andeddingrovided
a wonderful opportunity for parents to see learnimgction and for children to celebrate their anpbshments.

SPORT

A restricted site means utilising other venueshiem €BD so Sports Day was held in the South Parklahdvas a
culmination of the Athletics, Football and Soccéills sessions facilitated by independent coachremfLittle
Athletics, Sturt Football Club, the Crows and théekaide Soccer Club throughout the year. Sever#hefoaches
attended the Sports Day to encourage and coactirehilat each station. In 2010 we will hold a twitigevent
involving the Early Learning Centre and Prescholoére the focus will be on gymnastics and dance.

Federal funding for the Active After School progseontinues to be a great success. Each term @6ngtuhave
been introduced to different sport or skill progsam



This year we commenced our first Under 9 Mixed H#theam which plays at Marleston on Friday evesinbhe
Kanga Cricket Team which plays on Saturdays at @ood continues to improve and the Year 2-6 SoceanT
which plays on Sundays at Unley has won more ga@ieifdren in Junior Primary had the chance to |€kea Ball
skills after school. We could not field any of teesports without parents and grandparents volunteéneir time to
coach, manage and transport the teams to venuask Tu to all for investing in our future athletes

If we truly value the significant influence of geople involved in a child’s development then tlite 8nprovement
Plan of an integrated school needs to reflecthalte stakeholders. This year we trialled a newebfan documenting
“Improvement at Sturt Street Community School.”

The Early Learning Centre, the Out of School HdDese, Preschool and School leadership analysedliaodssed
achievement data, recommendations from staff, fedddrom parent and student surveys and identifiete
priorities for improvement across the entire siach staff team then discussed and identified mapeeific goals,
strategies and evidential data for achieving outsom

These were also discussed with members of Gover@imgncil, the Education Committee, the ELC Advisory
Committee and the OSHC Advisory Committee.

Learning, Care and Achievement focussed on:-
» Building capacity of early childhood educators éimel quality of programs
» Improving pedagogy for engagement
» Strengthening partnerships with families

Learning Care and Wellbeing focussed on:-
» Effective transitions
* Improving outcomes for Aboriginal students
* Respectful relationships

While we believe it is a more visible and cohesmesy of working together where all staff can artatal the Core
Priorities we need to review the number of priedtiand how to effectively report progress through Annual
Report.

Valuing our children..
Building their future .

Aunty Betty taught the children
how to weave.




LEARNING, CARE AND ACHIEVEMENT
Site priority: Building capacity of Early
Childhood Educators and the quality of

programs.

Context

It is a challenge for all early childhood settingamake
careful decisions about assessment of learnirig.dtr
goal to provide children with holistic learning
experiences where we assess the nature of thaiiriga

by observation in the context that the learningesak
place and then use the Developmental Learning
outcomes to describe the nature of that learning in
learning stories or in the Pre-school summativeontep
Parents have been supportive about the quality of
information they receive from summative reportse Th
Developmental Learning outcomes are broad outcomes
which are not designed to be used to quantify ol
learning.

We have chosen to provide some focussed learnitag da
on some aspects of learning that have been shotva to
significant in future learning.

Preschool Literacy Learning

The 2 aspects of learning that we have chosen to
highlight are phonological awareness and oral Iretel
These provide information about literacy learnihgtt
may not be able to be easily assessed from coafextu
learning, and which are considered as significant t
future success in literacy learning.

Phonological awareness:

During Terms 3 and 4, we initiated assessment of
children’s phonemic awareness for children begignin
school the following term. We used the Gail Gillon
phonological awareness screening tools for Preedcho
children, which assess children’s ability to id&nti
rhyming words and to identify the beginning souimds
words. The ability to hear sounds in words is atjpas
indicator of later success in reading.

The majority of children who were identified as
needing support with hearing sounds in words were
children also learning English as a second language
and/or having some difficulties with articulatiorf o
speech sounds.

Needs Developing Well
support established
Rhyme 12% 42% 46%
detection
Initial sound 23% 23% 54%
identification

As a result of this assessment we have been able to
provide information to children’s parents and thextn
school so that assistance can be provided for refmild
who need support in this area.

We have also planned a program that is used in our
general Pre-school program to highlight rhyming agor
and sounds in words, this enables us to suppddrehi
learning English as a second language and chilgitn
speech difficulties, awell as to ensure that all children
have exposure to experiences that will help the
development of this important skill.

Oral Retell:

The ability to retell a familiar story shows a rangf

oral language skills including children’s undersliag

of the story, their development of grammar e.g.
sentence structure and their developing vocabulary.
Children also show their enjoyment and interest in
stories and their developing knowledge of books and
text. All children who have completed 12 months of
pre-school during this year have been able tolratel
familiar story using simple sentences and mostiodil
were also able to answer questions about the story.
Some children who had language difficulties werke ab
to answer literal questions or to label picturesthia
story but had difficulty in making predictions or
inferences about the story. Next year we hope éathus
English as a second language scales to supponefurt
assessment of children’s language when they ratell
story so that we can see which aspects of language
development that children are confident in and Wwhic
aspects require support. As for the phonological
awareness learning data, children with English as a
second language and children receiving speech
pathology support, also needed support and praatise
retelling stories.

Preschool Numeracy Learning

The Pre-school teaching staff took part in the
professional learning on the Big ldeas in Number as
part of the school and therefore there has bearsfon
supporting children to ‘Trust the count’ — through
experiences of making and using different arrangesne
to show different quantities i.e. to show how 5Sealts
can be arranged in a variety of ways — but thattunt

is always 5. These experiences have been offered
throughout the different programme topics — e.g.
counting tadpoles, frogs, silkworms, moths in aergc
focus on ‘Change’.

All children who have completed 12 months of pre-
school during this year have been able to courdaidj
accurately to at least 20, most have been ablaitdklg
assess the number of objects in a random grouping t
five and several have been able to quickly add mgou
together by holding the number of the first groap i
their head, while counting on the number of theoedc
group.

Children have also been very interested to leam too
count to 5 in many different languages and also tow
write numerals to 10 and beyond. This is just omaa
of numeracy learning, however it has been a useful
focus this year which children have been keen tsymu
and which will impact on other areas of their
mathematical learning.



Preschool Social Learning

Social learning is in a constant state of develagme
not only in childhood, but throughout life. As stitlis

not useful to quantify its achievement, but rather
highlight significant aspects of focus during theas
During 2009, social learning has focussed on
developing teachers’ ability to use puppets to agpl
scenarios of social problem solving that teachdchit
strategies for solving their own problems. This hasn

a successful strategy as indicated when we have
observed many children using social language learne
through the puppets to resolve their own issues, to
speak up for other children and to make up thein ow
stories. Parent have also provided feedback ateut t
positive impact of the puppet teaching on childsen’
learning This is a strategy that will be continua
developed in 2010.

School Literacy Learning

At Sturt Street Community School we have a deditate
morning Literacy Block. During this time we develop
oral language skills and staff explicitly teach dieg,
comprehension, viewing, critical analysis and wgti
skills. The collection and interrogation of datapdes

us with information of student progress and idegif
areas that require further development. Standatdise
tests in spelling and reading as well as testing of
phonemic awareness and writing proficiency usirg th
ESL Scales are administered at the beginning afinTer
1. A Students at Risk (STAR) Committee then
examines the results and recommends interventidn an
extension programs.

In 2009 we invested in additional staff working fwit
students during the literacy block. The intervemtio
team included English as Second Language teachers,
teacher to work with aboriginal students, an Exars
teacher, and a School Services Officer (SSO) tdkwor
with children with disabilities and learning diftitties.

Intervention program

The programme for new receptions and studentslat ri
included early reading strategies with a focus ights
word recognition and alphabet knowledge. This wdrke
really well for those students who just needed aextr
time and support, while working with peers of aikm
literacy skill level.

The students were very motivated to learn and igeact
sight words at home and it helped to improve their
confidence and reading fluency.

The primary teachers had identified students wheewe
disengaged and often disruptive when writing irsgla
These students worked with the support teacheg in
separate teaching space, four mornings a weekglurin
writing lessons. The classroom teachers and theostp
teacher planned together and communicated student
learning needs and achievements. The same writing
genres and curriculum content was covered with each

group.

Learning was scaffolded with explicit teaching, gom
ideas were presented verbally or as a whole grasip t
and extra support and practice time was given for
writing. Students continued to work on final protuin
class with their peers and classroom teacher er lat
sessions.

Qutcomes:

» Students who were particularly disengaged with
little or no confidence to write needed some ihitia
one on one support to overcome their learning
difficulties and fear of failure. This wasn'’t posks
with this model.

» Two students improved dramatically during the
term to become motivated and independent writers.
Other students began to learn how to plan and use
their plan to write in more than one genre.

Recommendations for 2010:

» Continue to reduce the student/staff ratio durirey t
literacy learning block utilising expertise of the
ESL teachers and SSO to provide 1:1 support.

» Focus on genres used in Science and explicitly
teach the language functions of these texts.

 Trial the ESL Progress Report to map oral language
of selected reception children and plan for teaghin
focus.

» Assign ESL Scales to all students at the beginning
of the year and use this to program for language
improvement.

Extension programs

Teachers identified students with needs in extensio
and thinking challenges. Over two terms they worked
witha support teacher to produce a children’s magazine.
The focus was on higher order thinking and theadoci
skills of working cooperatively and respecting ttieas
and opinions of others. We developed an interedt an
skill base with students reflecting on their ownllsk
and then producing a group list. Students werergive
the opportunity to practise and create a piecearkwn
their own area of interest or skill.

The students then produced a page for the chilgiren’
magazine. Students with skills in writing, graphic
design and computing used their skills to help ighbl
the magazine. The magazine was sold to other disiden
to help cover the cost of production.

Outcomes:

» Most students were highly motivated to produce
their most creative ideas for the magazine.

» The students had opportunities to work
cooperatively through the sharing of equipment,
taking turns, listening and responding to eachrsthe
ideas and the physical task of putting the magazine
together. Each piece of work was valued by entry
into the magazine.

» Through the long term nature of the project, the
students recognised their varying skills and ledrne
to encourage each other.



School Literacy Achievement

Junior Primary teachers collect and analyse Running
Records data every term and in Term 3 the Yeardl an
Year 2 data is forwarded to DECS. Across the ctuste
(Parkside, Gilles Street and SSCS) we discussed
expectations of what children might achieve aftarrf
terms of Reception, at the end of Year 1 and Year 2
Setting higher target levels will be a focus fod @0
Running records data shows that 60% of SSCS Year 1
children have achieved at the highest levels 21-26
compared to 25% across the state.

The investment in additional teacher time and
intervention programs may have a direct correlatmn
these excellent literacy outcomes.

YEAR 1 RUNNING RECORDS

School Reading Levels compared to State
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We expect that children attain the Application lewve
Year 2. (Standard 1 outcomes)

2009 Awareness Exploration Inquiry Utilisation Applicati on
Speaking and

Listening

Preschool 33.3% 55.6% 11.1%
Reception| 6.259 0% 31.25% 50.0% 6.25%

This data shows that 56.25% of Reception children
have or are close to achieving Standard 1 outcomes.

SACSA - English

English learning outcomes for every child are
documented continuously using SEA or SACSA. We
provide data to DECS on Year 1 — 6 student SACSA
achievement during Term 3. We expect students to
reach Standard 1 by the end of Year 2, Standargd 2 b
the end of Year 4 and Standard 3 by the end of 8ear
The table shows % of students who achieved the
standard or above.

Data from SACSA % Students Achieving Standard
in Term 3.
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Standard Standard Standard
1 2 3
Year 2 83.33%
Year 3 100% 25%
Year 4 100% 90.91%
Year 5 100% 85.71%
Year 6 100% 100% 1009

YEAR 2 RUNNING RECORDS

School Reading Levels compared to State
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75% of these Year 2 students achieved Level 21+26.
In 2008, 30% of these students achieved Level 16-20
Effectively another 45% had made significant
improvement.

School Entry Assessment - SEA

Reception children are assessed on the SEA sdtdes a
completing 10 weeks at school. Data is collectetkuthe
5 stages of development: Awareness, Exploratiayity,
Utilisation and Application. The progress of alildren in
Reception is tracked using SEA in Term 1 and again
Term 4. At Sturt Street Community School we alsakr
the progress of children in their last term of Eheml
This provides useful information for planning
intervention support for individuals.

NAPLAN -Literacy

National Assessment Program - Literacy and Numeracy
is now a permanent part of our learning landscape.
Previously the students in Years 3, 5, 7 and 9Sgat
Literacy and Numeracy tests which reflected the
outcomes in South Australian Curriculum Standards
and Accountability Framework (SACSA). With the
introduction of National tests, our challenge i<teate

a culture that maximizes its positive potential for
influencing the learning outcomes of children. Tear

3 results signal that our Literacy scores in regdin
writing, grammar and punctuation continue to imgrov
Spelling is an area for improvement with this cahor

When examining individual scores we have identified
that thefocusneedgo be on transient aboriginal students.
The documenting of Individual Learning Plangh
parentsscriticalforstudenkearner improvement together
with attendance at school.

In Year 5 several students did not achieve theingrit
benchmark. Although one student has an identified
learning difficulty, dyslexia, developing writingkifls

will be a focus in 2010. We are employing an addil
experienced ESL teacher to specificallyork with
Primary classes to explicitly teach language fuomsj
work with class teachers to moderate student tesityg

the ESL Scales and to document achievement of all
students. With a Regional Science focus the geamds
language of Science will provide a context forrhiey
learning.



2009 NAPLAN YEAR 3 LITERACY RESULTS

School Mean Scores — Proficiency band and % of stedts who
achieved National Minimum Standard (NMS)

Mean Score Mean Score as |% of Students who
Proficiency Band [Achieved the NMS
Component 2008 | 2009 2008| 2009 2008 2009
Reading 437 | 506.8 5 6| 818 917
Writing 437.8| 438.3 5 5 100 90.9
Spelling 430.3| 398.7| 5 4 100 83.3
Grammar and Punctuation | 445.1| 471.8 5 5| 100| 917

2009 NAPLAN YEAR 5 LITERACY RESULTS

School Mean Scores — Proficiency band and % of stedts who
achieved National Minimum Standard (NMS)

% of Students who
Achieved the NMS

Mean Score Mean Score as
Proficiency Band

2008 | 2009 | 2008 2009 2008 2009
Reading 538.9 7 100
Writing 449.6 5 57.1
Spelling 478.9 6 85.7
Grammar and Punctuation 543 7 85.7

Estimated standardised student progress between

2007 and 2009 Literacy and Numeracy Tests

Progress Reading Numeracy
School All students School All students

Low 25% 29% 25%
Medium 71% 50% 57% 50%
Upper 29% 25% 14% 25%
Site _ Priority:  Improving Pedagoqy _ for
Engagement.

Early Learning Centre

Throughout 2009, we have focussed on supporting
professional learning about engagement. We have use
the Involvement scale in the Reflect, Respect, Rela
curriculum document to analyse video observatidns o
children in the different areas of the centre ideorto
better understand their involvement and to plan for
further learning. Sharing observations from théedént
age groups also leads to better understanding of
children across our site and a sharing of stafeeige.

We have also used the concepts of involvement,
wellbeing and active learning environment to cremate
model for our revised Children’s Program policy.eTh
model shows the link of the group program to the
individual learning program and supports us to have
coherent framework from which to plan for children’
learning in the different child care contexts witlgur
centre.
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The Preschool Room team completed their involvement
in the SACSA inquiry project through the Eastern
Region of DECS in 2009. Through this project, the
team changed the way it programmed for childremfro
ages 3-5 to an inquiry based approach built araang
broad inclusive concepts and questions. This apgproa
enabled staff to include children’s interests and
wonderings, while also shaping important concepts a
learning processes in a balanced way. Parentsiesre
very supportive of this change of focus and becawese
work with a “Big idea” across a term, there are ynan
opportunities for involvement. Another initiativéat
has arisen from this approach to programming hags be
small group excursions using the local community. B
working with small groups in local easily accessibl
excursions, it has been possible to really focus on
children’s ideas and quality experiences. Examples
excursions that have supported learning are: ateis
local architect after he had been to our centre to
appraise children’s models of houses and homeisita v
to the Town hall, courts, market, doctors and
Wirranindi in the south parklands in the focus on
community. We have expanded these excursions to
include mixed age group excursions with childreafr
across the ELC in small groups, also creating
opportunities for low key enjoyable excursions veher
the emphasis is on building relationships.

Recommendations for 2010:

« Staff from the age 0-3 teams will have opportusit@
be involved in the East district SACSA inquiry pc
on Engaging Young Minds. This will continue staff
learning on pedagogy and engagement. Further staff
development offered through the Infant Mental Healt
Association will also be supported, with a focus on
emotional wellbeing and supporting families.

« Introduction of the National Early Years Framework.
We will take a similar approach to this year, wheee
will use whole staff meeting time to share practice
across the different age groups in our interpraatind
use of this new curriculum resource.

» Cross age peer interaction with senior studenta fro
the school. Through a shared unit on homes andrmesi
facilitated by the Teacher Librarian in 2009, cteidl
from the pre-school had the opportunity to workhwit
students in years 4, 5, 6 to read information &ext to
share the models they had made. This association
continued in informal opportunities such as senior
students coming to teach the Pre-school children
particular skills e.g. dance.

* Develop the outdoor areas in both the 0-3 yeaantt
3-5 outdoor learning areas. We will seek parerdsde
and involvement as well as observing how children
currently use the space and what else could bebpess
A major challenge will be to work within the site
environmental plan to work around areas of past
contamination in a safe way. Our goal is to makeemo
flexible learning areaand offer morénterest through
the natural environment and natural materials.




School

Since 2007 we have focussed on Mathematics and
developed deeper understandings on space and
measurement. We have engaged students through
authentic mathematical projects, problem solving an
sharing mathematical learning through ICT. While th
continuation of developing literacy, language and
numeracy skills will provide a strong foundatiom &l
students’ learning, competency in the wuse of
Information Communication Technologies (Technacy)
and the critical analysis of information are poweérf
skills for their future. Knowing how to do things the
21st Century will be essential for a successfud. lif
Students will need enquiring minds to problem solve
issues that we haven't yet identified. The quabty
educators is strongly linked to the quality of eag
outcomes.

Staff recommended that in 2009 we go deeper into
mathematical learning through a research basedqtroj
focus on moderating student work and assessmeds tas
and further develop students ICT skills to access
mathematics learning sites and demonstrate learning

Big Ideas in Number Project - 2009

The school was successful in an application for
inclusion in the Numeracy Professional Learning
Program Model B - Big Ideas In Number. This meant a
commitment to improving learner outcomes in the
Number strand of Mathematics in particular. A lead
teacher was allocated to plan and present workshops
and lead ongoing school initiatives in Mathematss
required for the project. SSO time was committed fo
developing resources.

The Lead teacher attended training days and worked
with staff to plan directions for the project atraite.

We began with a focus on developing a deeper
understanding of the first big idea in number “Ting

the Count.” A school Numeracy Improvement Plan was
developed for 2009.

Throughout the year, staff were released to attend
Professor Di Siemon ‘Big Ideas in Number professio
development sessions on Trusting the Count, Place
Value, Multiplicative Thinking and Partitioning.

Other PD sessions were Numeracy and ICTs, Scootle
workshops and a Numeracy Coordinator network day
with Professor Doug Clarke.

Assessment and data collection

Staff collected base line data and completed ssrvey
and assessments of student’s skills and attitualesrd
learning in mathematics.

Teachers used recommended diagnostic tools tosasses
students learning around Trusting the Count andePla
Value.

We conducted Action Research on 3 identified & ris
students per class, used the diagnostic tool, tedge
learning and reassessed in eight weeks.

All Early Years students assessed had improvedescor
in subitising over the eight week period. This ntean
improvement in instant (2 second or less) recogmitif
collections to twenty.

The three Reception students seen to be at risk
improved their score in 3 or more sections of the
diagnostic tool.

A year one student showed marked improvement in all
sections of the assessment tool and a year twerstud
who already had strategies for subitising to ten,
improved in the more complex section of subitisiag
twenty.

For year 4/5/6 students, teachers collected basdhata
on Multiplicative Thinking and information about
attitudes toward learning in Mathematics.

The equivalent Multiplicative Thinking assessmeitit w
be given again in 2010.

Over a two term period, the biggest attitudinaftshias

in the score of Year 4/5/6 students who enjoy learn
mathematics.

80% of Term 4 students agreed or strongly agreatd th
they enjoy learning mathematics, while in Term 2,
68.4% agreed.

In Term 4, 73.3% of students agreed they always try
hard in mathematics compared to 68.4% in Term 2.
Only 46.6% of students agreed they were good atsnat
in Term 4 compared to 57.87% in Term 2.

In Term 4, 73.3% of students agreed that, ‘In nagsl
Mathematics learning is important’ compared to 8.9

in Term 2.




Outcomes

 Student surveys indicated improved student
confidence, participation and enjoyment in
mathematics lessons and their use of numeracy
skills across the curriculum.

 Positive feedback through the Parent Opinion
Survey mentioned that parents valued the
Numeracy parent workshop on The Big Ideas in
Numberand staff communicatioabout Literacy
and Numeracy programmes through acquaintance
night presentations, ongoing discussion and Term
curriculum overviews.

» Developing teaching strategies which cater for
student needs across skill levels. This was
particularly necessary for some older students with
poor engagement and needs in filling the gaps in
their understanding of early concepts. It was also
important for challenging younger students with
skills in more complex concepts.

» Through examining and questioning our practice,
trial and sharing ideas from PD sessions we have
developed models which have been successful in
improving student engagement.

» Resources for Diagnostic tools were put together in
packages by an SSO and processed for distribution
into each teaching space.

* Increased use of ICT across areas of study included
accessing Scootle and developing electronic
resources in Numeracy.

Recommendations for 2010:

» Continue with a Co-ordinator position in Numeracy

» Look more closely at NAPLAN data to analyse
how the words and number fit together.

» Use our knowledge of ‘Big Ideas’ to analyse other
student achievement data around numeracy.

» Develop real life tasks with business enterprigk an
community involvement.

» Take up the Primary Maths Association maths
challenge.

» Continue with discussion, brainstorming and
sharing ideas across the site; Early Learning @entr
Pre-school and School.

* Investigate options for students gifted in
mathematics - competitions or ‘Mathletics’.

» Continue with the purchase of resources, storage
and equitable access.

School Mathematics Achievement

We document learning outcomes for every child using
the SACSA Standards. We provide data to DECS in
Term 3 and expect students to reach Standard heby t
end of Year 2, Standard 2 by the end of Year 4 and
Standard 3 by the end of Year 6. The table shoves %
students who achieved the standard or above bgritie

of Term 3. Please note that students may have\ahie
the next standard by end of Term 4.

SACSA Standards- % students achieving standard

Standard 1 Standard 2 Standard 3
Year 2 63.64%
Year 3 100%
Year 4 100% 100%
Year 5 100% 85.71%
Year 6 100% 100% 100%

School Entry Assessment (SEA)

Due to the specific focus on number through the Big
Ideas in Number project we have collated data an th
strand which can be used to measure progress of
cohorts of children and provide useful information
planning intervention support for individuals.

2009 Standard 1
(Yr2)

NUMBER Awareness | Exploration | Inquiry Utilisation Application

Preschool 22.2%| 77.8%

Reception 6.2%| 31.25%62.5%

This data show that children are achieving wellvabo
expectations for their age group.

2009 NAPLAN YEAR 3 NUMERACY

RESULTS

The Numeracy Mean score improved slightly. Students
who did not achieve the national benchmark had a
recognised learning difficulty or were transientafé
identified some areas for immediate teaching focus
including subtraction of 2 digit numbers and 2Dgsha

In 2010 we aim to progress the mean score into band

School Mean Scores — Proficiency band and % of stedts who
achieved National Minimum Standard (NMS)

Mean Score Mean Score as |% of Students who
Proficiency Band |Achieved the NMS

2008 | 2009 | 2008| 2009 200 2009

Numeracy 390.9| 401 4 4 100 83.3

2009 NAPLAN YEAR 5 NUMERACY

RESULTS

The tests were conducted in May. Seven students
participated and all students achieved the national
minimum benchmark or above. Staff however idertifie
several areas including problem-solving, 3D objectd
fractions as a learning focus in 2009.

School Mean Scores — Proficiency band and % of stedts who
achieved National Minimum Standard (NMS)

Mean Score Mean Score as |% of Students who
Proficiency Band |Achieved the NMS

2008 | 2009 | 2008| 2009 200 2009

Numeracy 482.5 6 100
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LEARNING CARE AND ACHIEVEMENT in
OSHC

Site priority -Building capacity of Early
Childhood Educators & the quality of programs.
The team values and recognises the individual gtinen
and talents of each individual staff member anvelgt
utilises these within the service programs.

Our aim is to adopt a strength based practicel t@adl
to continue to work proactively and respectfullyadit
times.

The OSHC Director and Assistant Director will aeti
facilitate the process of performance monitoringd a
aid individual staff to identify specific Trainingnd
Development (T&D) opportunities that would most
benefit their own needs.

The OSHC & Vacation care service aims to retain its
staff teams, in order to ensure continuity of canel
standards.

Site priority - Improving Pedagogy for
Engagement
In terms of encouraging OSHC staff to actively seek
and attend relevant and current T&D that will eeabl
them to fulfil their role in the service more effieely,
there are a number of ways that we have facilittted
process such as:
Allocating a part of the OSHC budget to help steith
the costs of T&D.
» Through appropriate role modelling by the Director
and Assistant Director.
» Through active and timely discussions including a
weekly staff meetings.
» Through the sharing of any current readings and
periodicals (placed in staff reading basket).
* The Director has identified that upcoming staff
training to be scheduled for early 2010 are to be:
» Food Safety training & Handling.
* OHS &W training.

Site priority - Strengthening Partnerships with
Families.

Information is being exchanged more successfullyaon
daily basis between the school reception and thd©S
service in regards to bookings, cancellations etc.

In 2010 we will prepare OSHC ‘flyers’ to be kepta
prominent place at the front reception area and tze
promote the OSHC & Vacation Care service to
families and the wider community.

OUT OF SCHOOL HOURS CARE
ACCREDITATION

A good to high quality standard was achieved iru6 o
of 8 areas. National Childcare Accreditation Colnci
(NCAC) has provided direction as to how to meet the
necessary standards in the remaining two areas COSH
staff have developed an action plan to ensure sefide
accreditation during the next validation visit.

Compesile Quallly Profile
Ry Grae

LEARNING CARE AND WELLBEING

Site priority: Improving outcomes for

Aboriginal Children.

Early Learning Centre

Supporting Aboriginal children continues to be a
priority across the ELC. During 2009, 7 childrervéa
been enrolled in the ELC on a regular basis and 2
children have received emergency child care duang
time of family crisis. 1 child has left the servidae to
moving house and 1 child has made a successful
transition to a school in their local community.| Al
children currently at the centre are making progies
their development including a child with speciakds
who has recently enrolled. Communication with ptaen
regarding children’s needs occurs through the
individual learning plan, which helps us share g@aid
strategies to build a consistent approach for odild

Access to our services, for some families, has been
enabled through special child care benefit or thhou
other fee support for Pre-school families. Three
children are accessing early entry to Pre-schobigchv

is proving of great benefit and these children are
showing the development of many skills e.g. in gt
drawing and using language which are equivalent to
their four year old peers.

Inclusive curriculum is another way in which ountre
supports learning for Aboriginal children and cesaa
learning environment where Aboriginal culture is an
integral part of the curriculum. We have also eppby
an ongoing relationship with the Aboriginal artist
Pilawuk, who has again visited the Pre-school &aier

a shared artwork using children’s ideas for a story
banner. Children who were in the Kindy room lastrye
remembered Pilawuk’s involvement and this is buildi

a rich tradition of story telling and social leargi
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School

SSCS is patrticipating in the DECS Aboriginal Stggte
Cultural Studies Project with one of our teachers
writing and trialling curriculum materials. Eachasb
has been involved in the trial which will continire
2010. While the role of the Aboriginal Community
Education Officer is no longer focussed on indialdu
student support, six Aboriginal students have Ltstkf
from additional teacher support during small group
reading and writing sessions. Support also included
targeted intervention in numeracy work - Trustihg t
Count using ICTs and using cross age/peer tutdong
develop confidence and learning by teaching a kil
someone else. Later assessment using Trusting the
Count and Place value diagnostic tools showed
improvement in scores and confidence to explain
strategies.

OSHC

Staff believe that advertising the service to iedigus
families needs continued work. We need to reseidreh
most appropriate and beneficial ways of approaching
families in order to actively encourage them tdisei

our services during school times and Vacation Care
The OSHC service subsidises the accounts of our
indigenous families through utilising an AdelaidayC
Council grant. The provision of Healthy snacks and
Active After School programs are beneficial to all.

Site priority: Effective Transitions

Early Learning Centre

Children make transitions from home to Child-care/P
school, from Rosella room to Lorikeet room (0-18
months); from Lorikeet room to Kindy room (18 matb

2 years), from the Happy Feet (3%2 to 4 years) progo
Pre-school program and from Pre-school to schamhes

of these transitions involve more change than sthaed
some children and families need more support during
transition than others. In 2009, transitions foildrien
have been successful, with children making good
adjustments to settling into care and parentsrfgahat
the transition visits offered good opportunity for
helping children and themselves become accustomed t
our centre. Children have also adjusted well when
moving rooms within the centre. We aim to make #his
seamless process for children where the emphasis on
continuity and flexibility is seen to support chigeh to
feel positive about the move.

The timing of transitions are planned through
discussion at Team leader meetings, and then stagbor
through staff communication with families.

Parent feedback suggests that our endeavour tenless
formality in helping children have smooth trangito
may not be fulfilling parents’ needs for informatio
about the staff, routines and structures of théedinht
rooms. We therefore need to formalise our appraeach
offering parents’ information at transition — maditnis

a time for a parent/carer interview and a more &rm
introduction to the staff, routines and structuoéghe
next room.

School

Transitions from pre-school to school within outesi
have been smooth due to several factors:

flexibility in offering more informal visiting time
during Pre-school sessions; staff from the sclaoal
pre-school visiting each other's settings; sharing
learning activities and outcomes throughout ther;yea
Reception teachers visiting each child while taeg/in
Preschool.

OSHC

Staff believe that the “meet and greet” with thbasi
Principal in the term prior to the child startinghsol
has been successful. This has presented OSHGstaff
opportunity to be introduced to the child and fanaihd
has also allowed families the time for a site t@und to

be able to be more informed about the OSHC sensce
a whole. The OSHC “reminder” list has been working
reasonably well. School staff are now aware of whic
children need to be reminded to come through to ASC
This list can be altered during the course of a, day
should there be a need to do so.

One of the OSHC staff team has been positionedeat t
reception class at the end of the school day tstabe
younger or less confident children to ASC. Soméhef
teachers have instigated a “buddy” system whereby a
fellow student will accept the responsibility tosess a
newer child through to OSHC.

Site priority: Strengthening Partnerships with
Families

Early Learning Centre

We aim to build a culture where all parents fedcome
and involved in our centre. It can be challengimdirid
the balance of both formal and informal opportesitior
involvement and also for parents and staff to have
shared perception about what kinds of involvement
could be fostered. It is clear from the feedbackrfithe
Parent survey that there is a high level of satigfa in
the services provided by the ELC.

There are opportunities for improvement in paréati's
partnership and greater understanding about h@aghi

to be achieved.

In 2008, the ELC held a very successful parentf sta
shared information evening about supporting chiltére
behaviour, over 40 parents attended along with the
majority of our staff team.

In 2009, we held another shared session about
supporting children’s language development, however
only had 3 parents and 2 staff members attendihg. T
topic, language development, had been suggested by
parents in a survey following the session on behavi

We need to find out more about the topics, andblét
times/days to support future planning for parent
sessions.

Many parents feel that they are well informed about
children’'s development from informal sharing
opportunities with staff. However other parentsuido
appreciate more formal opportunities.
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We therefore need to offer formal opportunities at
structured times e.g. transitions to support aruaeof
opportunities.

Staff in the Lorikeet room promote the monthly
calendar as an opportunity to communicate withmtare
about experiences to be offered so that parentdean
involved and also help their children’s involvemer.

by bringing along things of interest — however nayb
this opportunity is not well understood by pareagsan
avenue by which they can be involved.

Small group excursions have been an avenue for
parents to share involvement in their child’'s |&agn
which could be further developed in 2010.

School

A focus in 2009 was on improving access to
information through a series of brochures, updatirey
transition and information pack and designing a new
website. The website design and content was in
partnership with parent, John Ruciak. It is a waork
progress as we aim to empower each class teadb@r, E
and OSHC leader to post news independently.

Recommendations for 2010 include updating student
and parent user ICT agreements as safe social
networking will be critical for students enjoyinpeir
online experiences and becoming responsible digital
citizens.

ELC and Pre-school Parent Survey.
Average scores are as follows on a six point scale.

2009
Quality of Teaching 5.45
Learning Outcomes 5.20
Student Reporting 5.22
General Environment 5.35
Customer Responsiveness 5.35
Community 4.66
General Satisfaction 5.44

Strengths

* We have been extremely happy. Our child is
enthusiastic and interested in the activitiesak h
been an amazing intro to pre-school.

» The teaching programs at the centre are very
interesting. My child learns lots from these
programs Change, houses and from attending
school excursions.

» We are very pleased with the program. We can see
that our daughter is gaining a lot educationallgt an
socially. We are impressed with the structurehef t
program as well as the skill and warmth of thefstaf

» She loves it and has a wonderful relationship with
all her teachers.

» | am very happy with the quality and variety of
food my child gets at the centre.

* | am very impressed with the staff.

» Excellent child care very caring and friendly
workers. My son enjoys child care and often talks
about activities and the workers in a positive way.

Improvements:

* | think the baby room could be bigger and the
outside space could have more mystery.

| would like to see more one on one meetings e.g.
twice per year with carers/teachers to discuss the
children’s development and what we can do as
parents to continue their learning journey.

» Smaller room numbers.

» There needs to be another space for the younger
children in the Over 2s to have various times ef th
day - time away from the older children.

» Would like more room / policy information to be
provided on transition.

School Vision and Parent Opinion Survey
With school enrolments increasing rapidly and issofe
available space, Governing Council initiated distmss
to strategically plan the future of SSCS.
Several questions were posed to the community.
What do you love about the school?
What do you hate?
What are the possibilities?
What things to do are critical?
The information gathered through focus groups lngll
used in conjunction with the Parent Opinion Suriey
document a Strategic Plan 2010 — 2015.

School Parent Opinion Surve

2008 2009
Quality of Teaching 5.25 5.40
Learning Outcomes 4.94 5.11
Student Reporting 4.99 4.90
General Environment 5.42 5.44
Customer Responsiveness 5.37 5.40
Community 5.29 5.41
General Satisfaction 5.10 5.44

Strengths:

* Size and welcoming nature. Location. Social inaiuss
and diversity. Good academic and continuous best
practice approach.

» School is small school & my child feels like an
individual. Staff knows all children. Not much
behavioural issues. It's a safe school for my dhild
attend. | love the fact the arts are promoted & my
child has opportunity to be involved in Patch etc.

» Very organised - future planning.

Improvements:
» Access to large playing grounds and sports
facilities. More male teachers for gender balance.
» School reports are too brief. | couldn't find enoug
information as what | can do to help my child to
improve. Parking space difficult to find sometimes.
* Provide/teach languages - other than Greek.

Future possibilities:

* Limited by size and facilities. Any opportunity to
expand space & facilities. Ability to resource and
increase for individual children's learning needs e
further build on their strengths. Ability to netvior
with other parents in same class — etc.
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« Would like to see contemporary teaching
practices. The school garden to be enlarged and
incorporated more into the classroom.

Student Survey(a sample of responses)
What do you love about the school? We Love...
* Active After schools
* Choir
 Friendly environment
« Not many bullies in our school
Interesting books in the library
« Plants in garden
Recycling system
Play time, break times
« Schools history
» We are all close — we know each other
What would you like to change in the school?
« Divide the playground in two — one for bigger
ones and one for smaller students.
» A bigger school bus
* Music lessons for older kids.
* Renovate toilets to make a restroom
What would you like to see created in the yard?
« More things and playground equipment for older
children.
* More drinking taps
 Full basket ball court
* Chook yard and pond
What activities would you like to do?
* Singing and dancing
* Gymnastics/ calisthenics
» Science classes
* New language class: French, German, Russian etc

2009 Student Representative Council

Psychological Health & Hazard Survey

Ten teaching and support staff responded to a numbe

of questions under the following headings:
e Supportive Leadership

Role Clarity

» Co-worker Interaction

« Participative Decision Making

Goal Alignment

« Appraisal and Recognition

Employee Development

» Work Demands

Individual Morale/Distress

e Group Morale/Distress

In 2009 we developed a site priority - Respectful
Relationships to focus on Co-worker Interaction,

Appraisal and Recognition.
A summary of the survey scores reflecting
improvement are shown as a % of positive responses.

92% said Co-worker Interaction had improved
significantly. 70% said Appraisal and Recognitiead
improved significantly.

Work Demands in education and care continue teaser.
Only 60%o0f respondents were able to positively manage
work demands. A small, integrated site often mdess
people to do all the work so we are more reliant on
volunteers, community and parents to assist.

Site priority: Respectful Relationships

Developing  effective  communication,  conflict
resolution and problem solving are important skitis
anyone working with people in a human service agh
child care and education. We have used whole staff
meeting times to support these skills through dsele

play and scenarios to share strategies and remforc
messages about clear and professional communication

Positive developments in this area have includatf st
visiting different rooms across the site to broaden
children’s experiences and at the same time legrnin
more and appreciating the different areas and staff
expertise in the site, the mixed age group excnssio
which will be further developed next year, and
situations where issues raised have been worked
through professionally using processes that foaus o
our practice and service to children rather thassgel
differences. This will be an ongoing theme in our
professional learning due to the number of peaplaur
service and the importance of working relationships
the positive learning culture across the site. As w
continue to learn how to appreciate and managesive
views with our colleagues, we will also continue to
learn how to appreciate and manage diverse views
within our parent community.

OSHC staff felt that consistent strategies re: bigha
guidance with children in terms of following thensa
procedures and practices that the school follows ha
been beneficial. This offers more clarity and
understanding to the children, which then is more
empowering to them in terms of managing their own
behaviour.

Consistency between OSHC staff has been improving,
as well as the increased communications between the
school, staff and the OSHC staff. This has provety v
useful e.g. if there has been an incident regardimg
individual child, and something that could welllignce

the child’'s mood and frame of mind, then that is
communicated between OSHC and school.
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SCHOOL ENROLMENT
Specific Population Enrolment 2008-2009
School Region DECS Index
% % % %
08 09 08 09 0§ 09 08 0p
ATSI 2.7 1.8 1.3 1.3 4.y 4.9 214 2.7
NESB 23.0| 204 209 20.3 10 1042 56 59
ESL 35.4] 33.6] 263 25.0 128 12{8 G.8 7.0
Disabilities 4.4 3.5 3.8 3.9 9.0 91 912 9.3
SchoolCard 11.5| 13.3] 179 179 289 285 254 25.0

On Census day in August only two Aboriginal student
were enrolled. In Sturt Street there is Aboriginal
Pathways Housing where families may be
accommodated for 6 — 12 months. During the year the
numbers fluctuate which are not reflected in thastis.

In 2009 thirteen indigenous children were enrolled.

ENROLMENT BY YEAR LEVEL

2007 2008 2009 Change
2007 2008
MIFITIM|F|[|T|M|F| T/|. _

200§ 2009

Receptio|20.024.044.017.022.G 39.014.018.4 32.d -5.0 -7.0
Year1l | 7.010.017.011.018.0 29.011.G15.q 26.012.q -3.0
Year 2 | 6.010.016. 9.010.0 19. 8.016. 24. 3.0 5.0
Year3 | 7.0 5.012.d 4.0 8.0 124 4.0 7.0 11.q 0 -1.0
Year 4 0 1.0 1.0 50 7.0 124 3.9 8.0 11.d11.4d -1.0
Year 5 O O O 020 202050 70 2. 5.0
Year 6 O O O 0 O 01010 20 0 20
Total 40.050.090.046.067.0113.443.G70.0113.0 23. 0

The male/female ratio in some classes needs to be
considered for programs in 2010.

STUDENT ATTENDANCE
(Rates for each year level and whole school)
Year Level 2009
School
Reception 94.0
Year 1 94.2
Year 2 93.2
Year 3 93.7
Year 4 92.5
Year 5 88.5
Year 6 89.1
Primary Total 93.2
Total All Year
Le?/:Is - 93.2

Early Learning Centre Enrolments

Early Learning Centre enrolments

Child care enrolments Term1l | Term?2 | Term3 | Term 4
Under 18 months (Rosella) 17 15 14 16
18 months - 2 years (Lorikeet) 6 6 4 9
Over 2 years (Lorikeet) 39 39 34 34
Happy Feet (3 1/2 - 4 years) 15 17 14 15
Pre-school LDC 26 27 29 30
TOTAL 103 104 95 104
Pre-school DECS 41 40 41 43

STAFF ATTENDANCE

Teaching staff attendance for 2009 was 97.36% laad t
average number of days absent for sick leave @ car
leave wa$.5days.

STAFF RETENTION

Total teaching allocation for 2009 was 9.74 futhéi
equivalent salaries dispersed as Principal, Eaggar¥
Director, 10 full or part time teaching staff supimy

the preschool program, six R-6 classes and programs
including music, art, English as Second Language
(ESL), special education, library and Greek languag
The majority of staff are permanent while temporary
staff ensure the school has sufficient flexibilitymeet
changing needs. Staff retention rate is at 62.5%.

STAFF QUALIFICATIONS

All staff fulfil legislative requirements for full
registration to teach in South Australia with a mminm
three year diploma qualification in education, uthg
mandatory training in child protection practices;sF
Aid and Responding to Abuse and Neglect.

We are indeed a learning community where staff have
undertaken ongoing professional development. This
year, staff member Jo Fahey was awarded a PhD in
Early Childhood — Socio Dramatic Play, Anne-Marie
Shin commenced a Masters in Education, Miriam Jacob
undertook studies in Teaching English as a Second
Language, Deb Colagiovanni commenced Disability
Work Program, Certificate 111 in Government (SSO)
and Sally Newman completed an EDSAS SSS Short
Course.

TEACHER PROFESSIONAL

DEVELOPMENT

Staff took 30 days for professional learning, cotheei
work, and release for professional duties sucheda d
collection or preparing student reports, or for [3EEC
requirements such as curriculum writing or selectio
panels. A total of $11,221 was spent on professiona
development for the Achievement priorities of Laey
and Numeracy and Wellbeing priorities.
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STURT STREET COMMUNITY SCHOOL - Company 1 (Prior Ye ar - 2009)

Budgetary Position - Budget Area Details

Opening Balance:

298,109

Opening Balance:

Dec - 2009

298,109

INCOME CURRENT MONTH - Dec YEAR TO DATE - 2009 END OF YEAR FORECAST
(Variance = Actuals - Budget) Budget Actuals Variance Budget Actuals Variance Budget for | Estimated Variance
$ $ $ $ $ $ $ $ $

Resource Entitlement Funding 86,725 85,776 (949) | 1,127,386 | 1,129,568 2,182 | 1,127,368 | 1,129,568 2,182
Fund Raising Revenue 554 200 (354) 9,650 18,115 8,465 9,650 18,115 8,465
Other Income Sources 1,042 1,733 692 22,400 26,801 4,401 22,400 26,801 4,401
Parent Contributions 3,324 2,353 (971) 43,936 38,654 (5,282) 43,936 38,654 (5,282)
P21 Accrued ($ into SASIF ) 2,500 (2,316) (4,816) 30,000 11,476 (18,524) 30,000 11,476 (18,524)
International Students 0 0 0 9,000 13,200 4,200 9,000 13,200 4,200
BER National School Pride 0 0 0 75,000 37,500 (37,500) 75,00 37,500 (37,500)
TOTAL INCOME 94,145 87,747 (6,398) | 1,317,372 | 1,275,314 (42,058) | 1,317,372 | 1,275,314 (42,058)

EXPENDITURE CURRENT MONTH - Dec YEAR TO DATE - 2009 END OF YEAR FORECAST
(Variance = Budget - Actuals ) Budget Actuals Variance Budget Actuals Variance Budget for | Estimated Variance
$ $ $ $ $ $ $ $ $
Admin Expenditure 1,522 5,054 (3,532) 18,650 24,218 5,568 18,266 24,218 5,568
Curriculum Maintenance 4,998 5,607 (609) 66,913 47,436 (22,477) 66,913 47,436 (22,477)
Facilities Expenditure 1,038 1,058 (29) 13,700 35,784 22,084 13,700 35,784 (22,084)
Learning Plans 950 328 622 11,400 11,680 280 11,400 11,680 280
Other Expenditure 1,123 1,656 (533) 14,600 15,904 1,304 14,600 15,904 1,304
Salaries 88,383 78,393 9,990 | 1,094,807 | 1,028,140 (66,667) | 1,094,807 | 1,028,140 (66,667)
Site Funded Expenditure 2,923 0 2,923 38,000 15,148 (22,852) 38,000 15,148 (22,852)
Utilities Expenditure 7,527 8,743 (1,217) 91,867 120,105 28,238 91,867 120,105 28,238
Non Budget Accounts 972 2,224 (1,253) 11,660 11,731 71 11,660 11,731 71
Unused Accounts 1,095 949 146 14,230 6,873 (7,357) 14,230 6,873 (7,357)
Fund Raising Expenses 179 0 179 2,150 3,220 1,070 2,150 3,220 1,070
BER National School Pride 19,000 15,567 (3,433) 75,000 76,336 (1,336) 75,000 76,336 (1,336)
TOTAL EXPENDITURE 129,710 119,579 (10,131) | 1,455,977 | 1,396,575 (59,402) 1,455,977 | 1,396,575 (59,402)
NET TOTAL (35,565) (31,832) 3,773 (138,605) = (121,261) 17,344 | (138,605) & (121,261) 17,344
Cancelled Cheque Adjustment:
Closing Balance YTD 178,632 Closing Balance 178,632

Forecast:

FUNDS AVAILABLE RECONCILIATION

$

Cash at Bank (817)
Add All Investments 210,550
Add P21 Accrued 2,315
Add Prepayments 1,300,
Add Receivables 30,593
Less Payables 4,585
Less Liabilities — Short Term 2593
Less Liabilities - GST (3,292)
Less Committed Investments 0
Closing Balance: 231,055

Purchase Order Commitments 17,382
Liabilities - Long Term 0
Reserves 100,000

200,733

1500000

Year to Date (Budget Vs Actuals)

1450000 -

1400000

1350000 -

1300000 H

1250000 -

1200000 -

1150000
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THANK YOU

We take this opportunity to thank our highly skilland dedicated staff, members of Governing Couanuil
Committees, volunteers, the Greek Orthodox CommguriitSA Inc, South West Residents, Kiwanis and
Patch Theatre Company.

GOVERNING COUNCIL

Nadine Lambert (Chairperson) Bengy Paolo

Tom Barnwell- Treasurer Adam Myott

Pat Cardone Wendy Riemens
Judith Crisp Nicole Spencer
Emma Kingsford-Smith Leesa Vlahos

Anne Marie Shin Andrew Stathopoulos
EARLY YEARS TEAM

Anne-Marie Shin (Early Years Director) Poh Keng Low
Jillian Richardson (Assistant Director) Raji Krigtmoorthy
Susanna Asunsolo Lyn Langtry

Bianca Barnett Natalie Lewondowski
Jenny Charles Claire Roach

Gillian Curnow Megan Steele

Lucy Fergie Barbro Stranz

Deana Frangos Amy Vajcer

Leah Gasson Caroline Van Mierlo

Brenda Graham
Catherine Hodgins

PRESCHOOL TEAM
Joanne Fahey
Silvana Bajic

Mardi Matthew

SCHOOL TEAM

Pat Cardone (Principal) Alanna Murphy
Phil Allen Sally Newman
Gail Brunger Kathleen Patitsas
Debb Colagiovanni Michael Scoles
Judith Crisp Nicole Scrivener
Miriam Jacob Kerri Southwell
Susan Langton Kathy Xanthis
Lyn Long

OSHC TEAM

Kate Kenny (Director) Evan Hudson
Carole Wigglesworth (Assistant Director) Nola Rauto
Austin Brandon Natalie Shallow
Luke Ceko Annalisa Condo
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